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ROCKVILLE CENTRE UNION FREE CHOOL DISTRICT 

 YOUR CHILD AND THIRD GRADE 

The educational philosophy in Rockville Centre is that all children need sup-
port and all children need enrichment. In order to meet the needs of our
students we must address all of their intelligences and unique gifts. 
Through differentiated instruction all children can learn and succeed based on 
their interests and strengths. 
 

Third grade is a transition year. The children are expected to make a vital 
move from a primary classroom to an intermediate classroom. As the
students enter third grade they are developmentally ready to move from con-
crete thinkers to abstract learners. The demands of the third grade cur-
riculum are rigorous and challenging. Students are introduced to Science and 
Social Studies textbooks and given assessments after many units of study. 
They will be taught study skill strategies and important skills needed to 
meet the New York State Standards. 
 
One of the primary goals for third grade students is to become independ-
ent learners and thinkers. Our role as teachers is to be facilitators of infor-
mation. To help students reach this level of independence it is important to
have open communication between home and school. It is important that
students establish good work habits at home as well as in school. 
 
This guide was developed to give you a general overview of the third grade 
expectations and curriculum. We hope it will enable you to work with us in 
order to help your child meet his/her full potential. We look forward to a
successful and productive year together. 

 

ACADEMIC SUPPORT 

The Academic Support Program in each elementary school has been 
designed to provide direct instructional opportunities for skill develop-
ment and enhancement for every student. Guided Reading is an exam-
ple of academic support services. 
 
 Academic Support teachers work with classroom teachers. The class-
room teacher and the Academic Support teacher are responsible for
the academic growth of all students. Teacher Assistants, under the
direction of the Academic Support teacher and the classroom teacher, 
help reinforce skills and develop strategies for students using small groups 
and/or individualized instruction. 
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        ENGLISH LANGUAGE ARTS 
 
The English Language Arts program in Rockville Centre is 
aligned with the New York State Learning Standards for English 
Language Arts & Literacy. 
 
To meet these standards, Rockville Centre utilizes the Bal-
anced Literacy approach. Students will be able to further devel-
op their English Language Arts skills and strategies through read 
alouds, shared reading, guided reading and independent read-
ing. This model incorporates  reading, writing, listening and 
speaking across the curriculum in third grade. Students are im-
mersed in a wide variety of fiction and non-fiction literature 
to  enhance their knowledge, vocabulary and understanding of 
concepts. 
 

LISTENING AND SPEAKING 

Listening and speaking are key components of a third grade 
classroom. Therefore it is important that students become 
effective listeners and speakers. Following oral directions is an 
area that is continually addressed during the year. The stu-
dents have the opportunity to participate in small and whole 
class discussions. Some strategies used throughout the curric-
ulum that will build listening and speaking skills are: 
 
 Shared inquiry discussions through Junior Great Books 

stories 
 Sharing written work during Writer’s Workshop 
 Journal sharing 
 Presenting various in class and at home projects 
 Following single and multi-step directions given verbally 
 Communicating thoughts, feelings, and ideas in a fluent and 

clear manner 



READING 
 
As students enter the third grade, their reading strategies pro-
gress from increasing fluency and proficiency to developing 
stronger literal and inferential comprehension. Comprehension 
is the fundamental nature of reading. Students develop strate-
gies to monitor their own comprehension. They are taught to 
read small sections of text and then visualize, summarize, and 
develop questions from the information read. 

 
The students are continually reviewing the importance of uti-
lizing the reading cueing systems that they have been taught in 
second grade: 

 
 Using picture cues 
 Using context clues (Does it make sense?) 
 Using syntax cues (Does it sound right?) 
 Using visual cues (What sounds do these letters make?) 

 
Through shared reading, guided reading, read alouds, and in-
dependent reading the students are exposed to a wide range of 
literature. The Rockville Centre School District has provided 
our classrooms with many different instructional materials. 
This allows the children to participate in a balanced reading 
program. The following materials are utilized throughout the 
year: 

 
Junior Great Books (www.greatbooks.org) - Children are  provided
with challenging literature where they listen to a story and 
participate in shared inquiry discussions. This is a method of 
interpretative reading and discussion. Children search for an-
swers to questions raised by the text that may have more than 
one answer. 
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Reading (continued) 
 

Scholastic  Literacy  Place  (www.scholastic.com) - Students are ex-
posed to a variety  of  genres  and  reading  strategies such as: 

 
 Setting 
 Character/Character Traits 
 Identifying Problems/Solutions 
 Main Idea and Supporting Details 
 Sequencing 
 Compare/Contrast 
 Author’s Purpose (Persuade, Inform, Entertain) 
 Evaluate Author’s View Point 
 Steps in a Process 
 Predictions (Revising or Confirming) 
 Summarizing 
 Cause and Effect 
 Visualizing 
 Inference 
 Draw Conclusions 
 
Literature Circles/Book Clubs - A variety of chapter books are cho-
sen for students to read throughout the year. When students are 
participating in literature circles many of the above strategies 
are reinforced and reviewed. The students will have the oppor-
tunity to engage in several literature circles throughout the year. 
 
Independent Reading Time - A block of time is set aside each 
day for the students to participate in quiet reading. With assis-
tance, the students choose a book that meets their independent 
reading level. 
 
Read Aloud/Author Study - Read alouds are based on each individual 
classroom’s interest and content area being studied. The teacher 
will set aside a small block of time to read aloud to their stu-
dents. Chris Van Allsburg, Johanna Hurwitz and Patricia Reilly 
Giff are some of the authors third grade will study. 
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                          WRITING 
 

Students are actively engaged in the writing process throughout 
the year. Through Writer’s Workshop the steps involved in the 
process are modeled and reviewed through mini lessons. 
 
The students use graphic organizers to organize their thoughts 
and ideas. Their next step is to begin a rough draft. The chil-
dren are encouraged to get their ideas down on paper. Once a 
draft is completed they will be involved in self and peer revising. 
The students look to develop events in their stories by adding 
details and description. They will also look to replace repeti-
tive language and revise any confusing sections of their piece. 
They will then move on to peer and self-editing to correct 
spelling and punctuation. The final step will be to publish their 
final copy. 
 
Writing instruction also includes grammar, usage, mechanics, and 
spelling. More specifically, instruction includes combining and   
expanding   sentences, using   predicates, possessive pronouns 
and imperative sentences.  In addition, instruction is given when 
students need to spell previously studied decodable words and 
irregularly spelled words. Students    are    encouraged    to    
review    their    own    work capitalization and punctuation. 
These skills are addressed throughout both writing and the 
Scholastic reading program. Various types of writing include: 
 
 
 Content area writing 
 Free choice writing 
 Topic derived writing 
 Journal writing 
 Poetry 
 Letters 
 Essays 
 Research reports 
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                 SOCIAL STUDIES 
 
The Social Studies Curriculum is aligned 
to the new NYS K-12 Social Studies Framework (https://
www.engageny.org/resource/new-york-state-k-12-social-
studies-framework). 
 
Grade 3 Social Studies is based on Communities Around 
the World. Students will learn about communities around 
the globe and about global citizenship. Students will 
make comparisons across time and space, examining 
different communities and their cultures. 
 
The students study four different communities from 
around the world (France, Kenya, Japan, Mexico). The 
students will enjoy traveling around the world re-
searching and learning about the culture of these very 
unique countries. Within each unit of study the stu-
dents will compare and contrast their culture to the 
cultures of the people living in these locations. 
Throughout our world travel, the following Key Ideas 
are learned through literature, movies, trade books, 
audiotapes, foods, the Internet and much more. 
 
Key Ideas include: 
 
 Geographic regions have unifying characteristics and can be 

studied using a variety of tools. 
 The location of world communities can be described using 

geographic tools and vocabulary. 
 Geographic factors often influence where people settle and 

form communities. People adapt to and modify their envi-
ronment in different ways to meet their needs. 
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                 SOCIAL STUDIES (continued) 
 
 Each community or culture has a unique history, including heroic 

figures, traditions, and holidays. 
 Communities share cultural similarities and differences across the 

world. 
 Communities from around the world interact with other people 

and communities and exchange cultural ideas and practices. 
 Governments in communities and countries around the world 

have the authority to make and the power to enforce laws. The 
role of the citizen within these communities or countries varies 
across different types of governments. 

 The concept of universal human rights suggests that all people 
should be treated fairly and should have the opportunity to meet 
their basic needs. 

 Communities meet their needs and wants in a variety of ways, 
forming the basis for their economy. 

 Each community develops an economic system that addresses 
three questions: what will be produced, how will it be produced, 
and who will get what is produced? 
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MATHEMATICS 
 
In Grade 3, instructional time focuses on four critical are-
as: 
 
 (1) Developing an understanding of multiplication and 

division and strategies for multiplication and divi-
sion within 100 through activities and problems 
involving equal-sized groups, arrays, and area 
models. By comparing a variety of solution strat-
egies, students learn the relationship between 
multiplication and division. 

 
(2) Developing an understanding of fractions, beginning 

with unit fractions (fractions with numerator 1). 
They use fractions along with visual fraction models 
to represent parts of a whole. 

 
(3) Developing an understanding of the structure of 

rectangular arrays and of area. By decomposing rec-
tangles into rectangular arrays of squares, students 
connect area to multiplication, and justify using mul-
tiplication to determine the area of a rectangle 

 
 
(4) Students describe, analyze, and compare properties of 

two- dimensional shapes. They compare and classify 
shapes by their sides and angles, and connect these 
with definitions of shapes. Students also relate their 
fraction work to geometry by expressing the area of 
part of a shape as a unit fraction of the whole 
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MATHEMATICAL PRACTICES 
 

(1) Make sense of problems and persevere in solving them. 
(2) Reason abstractly and quantitatively. 
(3) Construct viable arguments and critique the reasoning of  
      others. 
(4) Model with mathematics. 
(5) Use appropriate tools strategically. 
(6) Attend to precision. 
(7) Look for and make use of structure. 
(8) Look for and express regularity in repeated reasoning. 
 
Math standards are met in the third grade 
through the Investigations program. The 
focus of the Investigations program is 
mathematical reasoning and problem-
solving. Students are encouraged to solve 
problems and communicate their think-
ing so as to reinforce understanding of number concepts.
Students interact with a wide variety of concrete materials 
and appropriate technology in order to explore mathematical 
ideas. Students share their ideas with one another. Students 
will learn to respect each other’s thoughts and consider 
multiple means for solving a problem, use mathematical analy-
sis to pose questions, seek answers and develop solutions. 
Games play a significant role in each unit of study providing 
strategic mathematical thinking and an opportunity for a re-
view of concepts learned. Games also provide a conceptual
framework in which students can practice and master their 
operational skills. Developing mathematical proficiency re-
quires a balance and connection between conceptual under-
standing and computational and procedural fluency. All stu-
dents can be successful in mathematics! In addition to the 
mathematics program, students use technology to practice 
their multiplication and division facts. 
 

 



MATHEMATICAL PRACTICES (CONTINUED) 
 

 
HOW YOU CAN HELP AT HOME 

 
 Homework reinforces concepts and information learned in 

class. 

 Allow children to complete homework as inde-
pendently as possible; offer guidance as needed. 

 If your child needs help with homework, ask your 

child questions that will be helpful, such as: 

What do you know about this problem? 

What are you trying to find out? 

What might you do to start?

Could you draw a picture? 

Math is all around us—here are some ways to incorporate 

math: 

 Cook with your child. This is a great way to reinforce frac-

tions and elapsed time. 

 Driving in the car is an excellent time to review math facts. 

 Let your child handle money as much as possible. 
Have him/her calculate change or estimate the 

total amount of purchases. 
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                   SCIENCE 
 
A variety of materials are used to engage stu-
dents in the process of scientific inquiry.   
Through hands-on experiments,  students  in  

the  third  grade  are.  introduced to the scientific process and the 
importance of recording data. They also begin to develop the skills 
needed to make hypothesis and draw conclusions. 
 
The students explore the following science kits: 
 
Investigating Weather and Climate – In this unit of study, stu-
dents investigate the phenomenon of weather, the water cycle, 
weather-related hazards, and climates in different regions of the 
world.  The class collaborates to plan and investigate on the weather 
using weather tools.  Students develop a presentation about the 
weather and climate at a specific global location. 
 
Where are the Wolves? – In this unit of study, students learn 
about how bringing wolves back to Yellowstone National Park 
changed that park’s ecosystem.  Students discover that wolves no 
longer live in New York State and are posed with the question, 
“Should wolves be brought back to Adirondack Park in New York 
State?” To help students make a claim and argue from evidence, stu-
dents learn about animal adaptations, group vs. solitary animals, and 
why some organisms survive well in a particular habitat while others 
survive less well or not at all. 
 
Invisible Forces - In this unit of study, students explore balanced 
and unbalanced forces on the motion of an object and how data col-
lected about an object’s motion can predict future motion.  Cause and 
effect relationships of electric (static electricity) and magnetic interac-
tions are explored through questioning strategies.  Students use the 
engineering design process to create their own Rube Goldberg ma-
chine that incorporates the various “invisible” forces learned through 
the unit.   
 

Generations of Butterflies – In this unit of study, students explore 
the phenomenon of monarch migration to Mexico.  Lessons within the 
unit help students figure out that a special generation of monarchs mi-
grate to Mexico over several months even though their adult life span 
is typically two to three weeks.  Additionally, students determine that 
the butterflies making the trip south do not come back north.  A main 
topic in this unit is life cycles.  Students watch butterflies and radish 
plants go through their life cycle and collect data on the four stages of 
the plant and animal life cycles – birth, growth, reproduction, and 
death.  Another main topic in the unit is inheritance of traits.  Varia-
tions of these traits provide advantages in surviving, finding mates, and 
reproducing. 
https://www.boces4science.org  
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                                  STELLAR 
 
STELLAR stands for Success in Technology, Enrichment, Litera-
cy, Library and Research. The STELLAR  teachers collaborate 
with classroom teachers in order to provide challenging enrich-
ment opportunities for all students.  Students will learn to utilize 
the resources available in the library media center. Students will 
have many opportunities to develop research skills. They will be 
exposed to a rich foundation in technology including utilizing 
Chromebooks, Interactive TVs, coding, robotics and video confer-
ence participation. 
 
Lessons are created in order to foster the 21st Century Skills of 
communication, collaboration, creative problem solving, and criti-
cal thinking. 
      
 For more in-depth information about the STELLAR program, 
please visit the STELLAR page on your home school web page. 
There you will find a slide show detailing the highlights and bene-
fits of the STELLAR program. 
 

     TECHNOLOGY 
 
The goal of the Rockville Centre School District is to provide our 
students with the future ready skills necessary for living and work-
ing in the 21st Century. To that end, all students have access to 
laptops, printers, Chromebooks, digital cameras, SMARTBoards, 
video conferencing equipment and VBrick streaming video as re-
sources for building projects that incorporate technology into dif-
ferent curriculum areas. 
 
Students learn word processing, Internet research and presenta-
tion software, providing them with the skills necessary to com-
municate ideas and demonstrate understanding in content areas. 
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HEALTH/MENTAL HEALTH 

 
Students will navigate coursework around not 
only physical health but also mental health and 
wellness.  Mindfulness techniques are shared and 

encouraged.  The District utilizes the Harmony Character 
Education program in all grades Kindergarten through 
grade five. 
 It is important to send in all medical forms and 

emergency contact cards as soon as possible. 
 Students will participate in AIDS Awareness Week. 
 Students recognize that good nutrition, regular ex-

ercise and rest promote healthy minds and bodies. 
 As students mature, it is important that they under-

stand and practice good hygiene habits. 
 

               HOMEWORK 
 
Homework requirements will vary within 
individual classrooms.  Your child’s teacher 
will make their homework policy clear to 
the students so they are aware of what is 
expected of them each night that homework 
is assigned.  Homework is a reinforcement 
of work done in class.  Almost all assignments will be 
able to be completed independently by all students. 
 

HOMEWORK TIPS 
 
 Homework is your child’s responsibility and priority 
 Homework will be assigned Monday through Thurs-

day. 
 Each child is responsible for recording their home-

work in the agenda books. 
 Each child’s work must be complete and legible. 
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FOREIGN LANGUAGE IN ELEMENTARY 
SCHOOLS (FLES) 

 

The FLES program provides elementary students 
with another dimension of language acquisition.              
Immersed in the target language, students will 
begin to speak and understand the Spanish language using songs, 
games, body movement and art activities.  In collaboration with 

the classroom teacher, the FLES teacher coor-
dinates lessons based on current curricula 
themes.  In implementing FLES, students not 
only strengthen skills in language acquisition, but 
students also learn about other cultures and 
broaden their global awareness. 
 

In third grade, the students will learn about different Spanish-
speaking countries and their cultures. The countries that we will 
be studying are Mexico, El Salvador, Costa Rica and Spain.  
While learning about these countries, the students will explore 
various themes such as geography, traditional foods, instru-
ments, animals and touristic places.  Subject pronouns and verb 
conjugation is introduced when studying each country.  Students 
will be able to utilize their prior knowledge to make connections 
with these new units throughout the school year. 
 
Our goal is for the students to have a positive language learning 
experience that continues throughout each year in our program. 
 

FIELD TRIPS 
 
Field trips are an extension of classroom activities 
that enhance the subject matter being taught.  Trips 
vary from year to year and will provide first hand 
experiences for students. 
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ART 

The Art curriculum contains structured course work which is 
balanced and sequential. Each lesson includes knowledge of art-
ists, enforces the Elements and Principles of Art and is derived 
from the New York State Visual Arts Standards.  

 
Through this curriculum, students will develop skills, techniques 
and be exposed to cultures around the world. Lessons will en-
courage visual awareness, observation and the fundamental skills 
which are integral to a students’ intellectual growth and creative 
self-expression. Assessment is made based on individual achieve-
ment related to each student’s stage of growth and development.  
 
Each lesson will provide fundamental techniques and understand-
ing that will be the basis of future lessons and years. The lessons 
are separated into units by the Elements of Art: Line, Color, 
Shape, Form, Texture and Space. Each of the units reflect the 
content and skills required for optimal student development and 
growth within the visual arts. Each lesson introduces skills and 
artistic mediums while building upon prior knowledge. Art 
Teachers will have the ability to adjust the lessons and timelines 
depending on the needs and interests of their individual students. 
The Visual Arts Curriculum was developed to ensure all students 
are learning art according the New York State Visual Arts Stand-
ards. 

 
Please see these standards which are referenced throughout the 
curriculum at the following link: http://www.nysed.gov/common/
nysed/files/programs/curriculum-instruction/nys-visual-arts-at-a-
glance-final-8-2-2017-high-res-v2.pdf. 
 



 
  

         PHYSICAL EDUCATION 
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The Elementary Physical Education curriculum 
seeks to provide students with learning situa-

tions that encourage individual and group growth, and 
gives students an opportunity to broaden and refine their 
capacities and skills within the programs’ activities. The
Physical Education staff seeks to provide cross-curricular 
multi-cultural learning experiences within the gymnasium. 
In addition to skill development, the curriculum offers 
students the potential to collaborate, communicate, and 
create in a moving environment. 
 
Each student is encouraged to strive for high quality 
work while in the gym to ultimately achieve his/her 
own maximum potential. Students are assessed at the 
completion of each instructional unit at the elementary 

Any questions concerning any aspect of the physical edu-
cation program should be addressed directly with your 
child’s PE teacher. Additional physical education infor-
mation can also be found on each school’s website. 

 
Covert Elementary School:     Dr. Chris Mekelburg or Ms.  Kelsey Gregerson 
Hewitt Elementary School:     Ms. Fallon Gerns or Mr. Keith Bosch 
Riverside Elementary School:     Mr. Jeremy Cohen 
Watson Elementary School:     Mr. Steve Mariano 
Wilson Elementary School:     Dr. Lynn DaSilva-Locascio, Ms. Kelsey Gregerson,                        
                                         or Mr. Jeremy Cohen 
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                                   MUSIC 
 

The elementary music curriculum will provide opportunities for students to 
develop musical cognition and motor skills by being actively involved in mu-
sic making.  These activities will include: singing, moving, listening, analyzing, 
creating and expressing, composing, improvising, reading and playing instru-
ments.  Music education is imperative and essential in the complete educa-
tion of our students. 

 
This curriculum is also designed to give each student an overview of the 
elements and skills necessary to be successful with music in the future and 
to have fun while actively learning each element, whether they want to be-
come concert performers or active listeners. Students will not only learn 
vocabulary and musical elements, they will perform songs, play instruments, 
compose and improvise using each concept.   
 
Throughout the elementary musical experience, students will: 
 
  Experience 
 Imitate and explore 
 Define or describe 
 Identify and label 
 Practice and reinforce 
 Read or interpret 
 Create and compose 

 
Each concept can be taught with songs that integrate music learning into 
school curriculum learning, such as social studies and language arts.  This 
can enliven any lesson being taught in other subject areas.  By the end of 
the school year, students will be able to perform a variety of music repre-

senting different cultures 
and styles. 
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HOW YOU CAN HELP AT HOME 

 

 Have book discussions. 

 Encourage Independence. 
 Remember the value you place on homework will be 

reflected in your child’s work. 
 Open communication between parents and children will 

assure a better home/school connection. 

 Take an interest in what your child is learning. 

 Make him/her feel proud of all his/her accomplishments. 

 

REPORTING 

 
A system of reporting to parents consists of parent-teacher 
conferences and report cards.  If there is a special need for 
communication, parents may request additional confer-
ences.  Please feel free to contact your child’s teacher at 
any time during the school year. 


